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Independent Auditor’s Report 
 
To the readers of  
Rongomai School’s 
Financial statements 
For the year ended 31 December 2019 

 
The Auditor-General is the auditor of Rongomai School (the School).  The Auditor-General has appointed me, 
Don Aue, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial statements of 
the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 18, that comprise the statement of 
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

▪ present fairly, in all material respects: 

- its financial position as at 31 December 2019; and 

- its financial performance and cash flows for the year then ended; and 

▪ comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 2 June 2020.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below and we draw your attention to other matters.  In addition, we outline 
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we 
comment on other information, and we explain our independence. 

Emphasis of matter – COVID-19 

Without modifying our opinion, we draw attention to the disclosures in note 24 on page 18 which outline the 
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 



 

Responsibilities of the Board of Trustees for the financial statements  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees 
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements 
that are free from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern.  The Board of Trustees is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern.  If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion.  Our conclusions are based on the audit evidence obtained up to the 
date of our auditor’s report.  However, future events or conditions may cause the School to cease to 
continue as a going concern. 



 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

▪ We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that we identify 
during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Rongomai School. 

 

 

 
Don Aue 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 



Analysis of Variance – Mathematics (2019) 
Actions 

What did we do? 
Outcomes 

What happened? 
Reasons for the variance 

Why did it happen? 
Evaluation 

Where to next? 

Mathematics 
1. Schoolwide PD contract – 
Developing Mathematical 
Inquiry Communities (DMIC) 
 
2.  DMIC PD included 
several staff meetings to 
develop teacher 
understanding and 
knowledge of DMIC 
pedagogy. 
 
3.  Several in-class 
coaching sessions per 
teacher with a DMIC 
mentor.  Regular feedback 
given to teachers during and 
after each coaching session. 
 
4.  Math planning sessions 
with DMIC mentors / 
facilitators. 
 
5.  Developing launch 
problems using contexts 
which our Maori and Pacific 
Islands students are familiar 
with. 
 
6.  Classroom math lessons 
are taught in mixed ability 
groups. 
 

Analysis of school-wide mathematics data in 
December 2019 identified: 

• 69% (120) of all students are achieving at or 
above the National Standard for 
Mathematics. 

The breakdown for below and well below is: 
All Year 6 students: 

• 35.7% (10) are achieving below and 10.7% 
(3) are achieving well below the National 
Standard for Mathematics at the end of year 
6. 

All Year 5 students: 
• 41.2% (14) are achieving below and 14.7% 

(5) are achieving well below the National 
Standard for Mathematics at the end of year 
5. 

All Year 4 students: 
• 12.5% (3) are achieving below and 29.2% (7) 

are achieving well below the National 
Standard for Mathematics at the end of year 
4. 

All students after three years at school: 
• 25% (6) are achieving below and 0% (0) are 

achieving well below the National Standard 
for Mathematics after three years at school. 

All students after two years at school: 
• 6.1% (2) are achieving below and 0% are 

achieving well below the National Standard 
for Mathematics after two years at school. 
 

All students after one year at school: 

A. A new PRT who is at the emergent 
stage of teaching Math via DMIC 
approach. 
B. 90% of teachers are fully on board 
and see the potential progress our 
students make because of DMIC 
approach. 
C. DMIC requires more student agency, 
more student talk and sharing about their 
learning.  Need less teacher talk and 
telling.   
E. Large number of ESOL students are 
included in the data.  Many of our ESOL 
students have very little to no English 
therefore communication can be difficult. 
F. A large number of students who we 
consider to be “at risk” in their learning 
are also included in this data, as well as 
students who are receiving ‘in-class 
support’ and are ORS funded. 
are receiving ‘in-class support’. 
G. Reason for increase is a result of 
restructuring our classrooms from linear 
levelled classrooms to vertically grouped 
classrooms i.e. Years 1-3 and Years 4-6 
composite classrooms. 
H. Zero transitions because new entrants 
are fed into five junior (Years 1-3) 
classes as opposed to just two new 
entrant (Year 0/1) classes as it has been 
in the past.  This has kept the class 
numbers reasonably manageable across 
the junior syndicate and therefore being 

*Continue with DMIC 
professional development 
*Continue the 1 to 1 in-class 
mentoring and coaching 
sessions with the DMIC 
coaches.  At least 2-3 per term 
where the coaches are 
available. 
*Review and refine our math 
lessons to ensure we use 
contexts in math problems that 
are relevant to our students’ 
everyday lives. 
*Teachers to continue and 
strengthen collaborative 
planning. 
*Provide opportunities for 
teachers to observe others. 
*Make use of SWIVL tool for 
teachers to observe and 
evaluate their own teaching. 
*Continue to use tracking 
sheets to monitor student 
progress, and identify target 
students/students needing to be 
referred for extra support from 
Learning Assistants, RTLB etc. 
*Run a home school partnership 
workshop that will provide 
parents with the tools and 
resources to support their 
children’s learning at home. 



7.  Majority of staff are into 
their 3rd year of DMIC PD 
and therefore have a greater 
understanding of teaching 
mathematics. 

 
 
 
 
 

• 12.9% (4) are achieving below and 0% are 
achieving well below the National Standard 
for Mathematics. 

All Māori students: 
• 15.9% (10) are achieving below and 9.5% (6) 

are achieving well below the National 
Standard for Mathematics. 

All Pacific Islands students: 
• 25.9% (28) are achieving below and 8.3% (9) 

are achieving well below the National 
Standard for Mathematics. 

All Male students: 
• 25.9% (21) are achieving below and 9.9% (8) 

are achieving well below the National 
Standard for Mathematics. 

All Female students: 
• 19.4% (18) are achieving below and 7.5% (7) 

are achieving well below the National 
Standard for Mathematics. 

no need to transition students throughout 
the year due to large junior classes. 
I. Students are learning to take 
ownership in leading their own thinking 
without any teacher interventions. 
J. Students are learning to share their 
thinking out loud with each other and by 
doing so, teach others during the 
process. 
K. Teachers are planning more 
collaboratively in syndicates and 
sometimes as a whole staff – sharing of 
planning and best practice across the 
teaching staff. 

*Utilize expert teachers on staff 
to lead planning and staff PD for 
DMIC 
 

Planning for next year (2020): 
• Continue with DMIC professional development 
• Teachers to continue planning collaboratively – whole staff 
• Teachers to take on board and act on the feedback from DMIC coaches.  Implement into their classroom math programmes. 
• Review and refine our math lessons to ensure we use relevant contexts in math problems. Develop relevant ‘launch problems’. 
• Continue to focus on teaching strand and draw out the number strategies and knowledge from these math problems. 
• Continue to use tracking sheets to monitor student progress.  Identify target students/students needing to be referred for extra support from Learning 

Assistants, RTLB etc. 
• Teachers to deliver DMIC lessons every day! 
• Run a home school partnership workshop that will provide parents with the tools and resources to support their children’s learning at home. 
• Teachers to self-evaluate regularly and observe themselves teaching, using the school’s SWIVL device. 
• Continue to track data for ALL students however, separately monitor and track achievement of students who were included in Time 1 data collection only, and 

students who are not transients or are new to the school after the Time 1 collection, are not ORS or “at risk” and are not ESOL students with little to no English.  
This will hopefully give us a more accurate picture of student progress in our school. 

	



Analysis of Variance – READING (2019) 
Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

1. Engaged in professional 
development to upskill 
teachers’ knowledge and 
understanding of how to 
administer, interpret, 
analyse and use 
information from Running 
records to inform their 
teaching of Reading in the 
classroom. 

2. Continued using the 
‘Reading Rockets’ to help 
teachers become familiar 
with reading behaviours at 
the different levels of 
Reading according to the 
colour wheel. 

3. In-class support with 
Learning Assistants 
working with small groups 
of students for extra 
reading support. 

4. 1 to 1 reading with 
Learning Assistants – 
Pause, Prompt, Praise 
reading programme to 
increase reading mileage. 

5. Rolled out Reading 
Recovery programme.   

6. Increased home reading 
school wide. 

7. Home-School partnership 
evening.  Provided 
parents/caregivers with 
literacy activities and 
taught them how to use 

Analysis of school-wide reading data in 
December 2019 identified: 

• 57.8% (101) of all students are 
reading at or above the National 
Standard. 

The breakdown for below and well below is: 
All Year 6 students: 

• 25% (7) are achieving below and 
3.6% (1) are achieving well below the 
National Standard for Reading at the 
end of year 6. 

All Year 5 students: 
• 20.6% (7) are achieving below and 

11.8% (4) are achieving well below 
the National Standard for Reading at 
the end of year 5. 

All Year 4 students: 
• 8.3% (2) are achieving below and 

20.8% (5) are achieving well below 
the National Standard for Reading at 
the end of year 4. 

All students after three years at school: 
• 0% are achieving below and 33.3% 

(8) are achieving well below the 
National Standard for Reading after 
three years at school. 

All students after two years at school: 
• 11.8% (4) are achieving below and 

38.2% (13) are achieving well below 
the  

• National Standard for Reading after 
two years at school. 

All students after one year at school: 
• 19.4% (6) are achieving below and 

54.8% (17) are achieving well below 
the National Standard for Reading. 

a) Significant numbers of students 
coming into school with little or 
no concepts about print. 

b) High number of students as 
English Language Learners. 

c) Teachers waiting until running 
records are completed rather 
than responding when they 
notice a shift in student 
achievement as it occurs in 
class. 

d) Lack of professional 
development and sharing of 
teacher knowledge and practice 
around Reading. 

e) Lack of in class observations 
and feedback for teachers to 
inform classroom Reading 
programmes. 

f) Achievement levels entered by 
teachers may be based on one 
source of evidence only and not 
a variety of sources of 
information 

g) Process of Teaching as Inquiry 
not embedded in all areas of the 
school. 

h) Lack of teacher’s pedagogical 
knowledge and understanding 
about Reading behaviours and 
reading assessment information 
and how to go about using this 
knowledge and information to 
inform their teaching of Reading. 

i) Lack of reading on a daily basis 
in school and at home. 

• Provide teachers with more 
opportunities for professional 
development in Reading with 
a focus on how to deliver 
effective Shared Reading 
and Instructional Reading. 

• Ensure all teachers have a 
daily home reading 
programme. 

• Professional development to 
administer, analyse and use 
assessment information from 
running records and the 
PROBE reading test, to 
inform teaching for newer 
teachers. 

• Use tracking sheets to 
monitor students Reading 
progress and identify target 
students/students needing to 
be referred for extra support 
from Learning Assistants, 
RTLB etc. 

• Regular meetings (formal 
and informal) and 
observations with teachers to 
review the progress of target 
students. 

• Organise another home 
school partnership session to 
inform parents about student 
progress as well as give 
them the tools and resources 
to support their children’s 
learning at home. 

• Continue to develop teacher 
capability in analysing 



	
	

these activities at home 
with their child/ren.  

8. Purchase more readers 
from red to green level. 

9. OTJ’s formed on results 
from STAR, Probe, BURT 
word reading, guided 
reading sessions, 
anecdotal notes – Year 4 
to 6 students 

10. OTJ’s formed on results 
from high frequency 
words test (ongoing), 
letter ID, running records, 
observations during 
guided reading sessions – 
Year 1-3 students. 

 

All Māori students: 
• 14.3% (9) are achieving below and 

28.6% (18) are achieving well below 
the National Standard for Reading. 

All Pasifika students: 
• 14.7% (16) are achieving below and 

26.6% (29) are achieving well below 
the National Standard for Reading. 

All Male students: 
• 18.3% (15) are achieving below and 

32.9% (27) are achieving well below 
the National Standard for Reading. 

All Female students: 
11.8% (11) are achieving below and 22.6% 
(21) are achieving well below the National 
Standard for Reading 

j) Lack of books being sent home 
for daily home reading. 

 
 
 
 
 
 

assessment data at 
syndicate level to ensure 
timely use of data to inform 
teaching 

• Purchase more readers and 
journals to support 
instructional reading in the 
classroom. 

• Retain staff and invest in 
their professional 
development 

• Develop leadership across 
the school in all areas 
 

Planning for next year (2020):  
• Provide teachers with more opportunities for professional development in Reading with a focus on how to deliver effective Shared Reading and Instructional 

Reading. 
• Ensure all teachers have a daily home reading programme. 
• Professional development to administer, analyse and use assessment information from running records and the PROBE reading test, to inform teaching for 

newer teachers. 
• Use tracking sheets to monitor students Reading progress and identify target students/students needing to be referred for extra support from Learning 

Assistants, RTLB etc. 
• Regular meetings (formal and informal) and observations with teachers to review the progress of target students. 
• Organise another home school partnership session to inform parents about student progress as well as give them the tools and resources to support their 

children’s learning at home. 
• Continue to develop teacher capability in analysing assessment data at syndicate level to ensure timely use of data to inform teaching 
• Purchase more readers and journals to support instructional reading in the classroom. 
• Retain staff and invest in their professional development 
• Develop leadership across the school in all areas 

 
 
 
 
 

 



Analysis of Variance – Writing (2019) 
Actions 

What did we do? 
Outcomes 

What happened? 
Reasons for the variance 

Why did it happen? 
Evaluation 

Where to next? 

Writing 
1.  ESOL Professional 
Development provided 
teachers with ideas and 
resources to increase oral 
language in their classroom.  
 
2. Implemented oral language 
activities in the classroom 
writing program. 
 
3. Team and staff-wide 
moderation - used E-AsTTLe 
writing in terms 1 & 3 to better 
inform teachers of any gaps. 
 
4. Home school partnership 
to equip parents with 
resources and ideas to 
increase and improve oral 
language at home. 
 
5.  Monitored and tracked 
achievement progress from 
term to term.  Analyzed and 
discussed this progress in 
syndicates and staff 
meetings. 
 
6.  Held writing moderations – 
whole staff.  Syndicate and 
self-moderations were 
inconsistent. 
 

Analysis of school-wide writing data in 
December 2019 identified: 
52.9% (92) of all students are writing at or 
above the National Standard. 
The breakdown for below and well below is: 
All Year 6 students: 

• 32.1% (9) are achieving below and 
17.9% (5) are achieving well below 
the National Standard for Writing at 
the end of year 6. 

All Year 5 students: 
• 44.1% (15) are achieving below and 

23.5% (8) are achieving well below 
the National Standard for Writing at 
the end of year 5. 

All Year 4 students: 
• 41.7% (10) are achieving below and 

0% are achieving well below the 
National Standard for Writing at the 
end of year 4. 

All students after three years at school: 
• 58.3% (14) are achieving below and 

0% are achieving well below the 
National Standard for Writing after 
three years at school. 

All students after two years at school: 
• 27.3% (9) are achieving below and 

0% are achieving well below the 
National Standard for Writing after two 
years at school. 

All students after one year at school: 

A.  Students’ writing samples may not 
have gone through the complete 
writing moderation process i.e. 1.  
Self-mark 2. Peer moderation 3. 
Syndicate moderation 4. Staff wide 
moderation.  This means that the 
teacher may not have received 
enough feedback to make more 
accurate OTJs  
B.  Writing programs may not be 
happening everyday – little writing 
mileage achieved. 
C.  Students have limited opportunity 
to develop their oral language skills. 
D.  Teacher capability and 
inexperience possibly due to pre-
teacher training, a lack of PD 
opportunities and expert support, and 
very limited access to experienced 
teacher support and guidance. 
E.  A large number of students who 
we consider to be “at risk” in their 
learning are also included in this data, 
as well as students who are receiving 
‘in-class support’ and are ORS 
funded. 
F.  A new PRT who is at the emergent 
stage of teaching Writing and requires 
a lot of support and guidance. 
G.  A small pool of experienced 
teachers on staff which means we 
cannot provide the support and 
guidance we need, for the 
inexperienced teachers. 

*Enquire into professional development 
sessions that will support our teachers to 
become effective teachers of Writing. 
*Find ways to release teachers to 
observe experienced teachers in our 
school or in other schools. 
*Find ways to free up our experienced 
teachers to provide support and 
guidance for our teachers in need. 
*Teachers will ensure that their children 
have opportunities to write every day or 
at least from Monday to Thursday. 
*Staff training – how to make accurate 
OTJs. Ensure teachers are using several 
sources of evidence to make better 
informed OTJs 
*Continue to use tracking sheets to 
monitor students writing progress and 
identify target students / students 
needing to be referred for extra support 
from Learning Assistants, RTLB etc. 
*Regular meetings (formal and informal) 
and observations with teachers to review 
the progress of target students.  This can 
be done in peers, with a team leader or a 
senior school leader. 
*Home school partnership sessions that 
focuses on equipping parents with more 
resources and ideas to support their 
child’s learning at home. 
*Revisit and refine the moderation 
process to ensure students writing 
samples are being assessed consistently 
school wide.  Ensure all teachers follow 



7.  Syndicates set a goal to 
focus more closely on 
Writing. 
 
8.  More emphasis placed on 
implementing spelling into the 
classroom literacy program. 
 
 
 
 
	

• 35.5% (11) are achieving below and 
3.2% (1) are achieving well below the 
National Standard for Writing. 

All Māori students: 
• 46% (29) are achieving below and 

3.2% (2) are achieving well below the 
National Standard for Writing. 

All Pacific Islands students: 
• 36.1% (39) are achieving below and 

10.2% (11) are achieving well below 
the National Standard for Writing. 

All Male students: 
• 40.7% (33) are achieving below and 

12.3% (10)  are achieving well below 
the National Standard for Writing. 

All Female students: 
• 37.6% (35) are achieving below and 

4.3% (4) are achieving well below the 
National Standard for Writing. 

	

H.  Difficulty in releasing teachers to 
attend relevant professional 
development or to observe 
experienced teachers in other schools 
due to the zero availability of relievers 
for our school. 
I.  Teachers may have used only one 
source of evidence to make their 
OTJs. 
 
 

the expected writing moderation process 
and that valuable and precise feedback 
is provided to teachers from these 
moderations. 
*Continue to develop professional 
learning around the English Language 
Learning Progressions to support 
students with English as a second 
language. 
*Continue to develop leadership across 
the school in aim of being able to provide 
much needed support and guidance to 
teachers who need and/or request extra 
support. 
 

Planning for next year (2020): 
• Professional development and support for teachers to improve their students’ outcomes in Writing. 
• Students must have the opportunity to write on a daily basis at Rongomai! 
• Home School partnership sessions to equip our parents and whanau with resources and ideas to support their children at home. 
• Teachers to self-evaluate regularly and observe themselves teaching, using the school’s SWIVL device. 
• Continue to track data for ALL students however, separately monitor and track achievement of students who were included in Time 1 data collection only, 

and students who are not transients or are new to the school after the Time 1 collection, are not ORS or “at risk” and are not ESOL students with little to no 
English.  This will hopefully give us a more accurate picture of student progress in our school. 

• Share best practice across our school within our teaching team 
 
 
 
 
 
 
 

	




